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With these words, r mOVe that the 

BiD be referred to a Select Committee. 
MR. DEPUTY SPEAKER: The 

question is : 
"That the Bill further to amend 

the Essential Commodities 
Act, 1955, and to continue 
the Essential Commodities 
(Amendment) Act, 1964, for 
a further period be referred to 
a Select Committee coosisting 
21 members, namely :-

Shri S. M. Banerjee, Shri Bibhuti 
Mishra, Shri Rup Nath Brahma, 
Shri C. K. Chakrapani, Shri J. K. 
Choudhury, Soo V. N. Jadhav, SOO 
Mushir Ahmad Khan, Shri D. K. Kunte, 
Soo Mohan Swarup, SOO Jugal Mon-
daI, Soo A Nesamony, Shri Nihal 
Singh, SOO Kashi Nath Pandey, 
Shri D. N. Patodia, SOO Bhola 
Raut, Shri N. K. Sanghi, SOO Sharda 
Nand, SOO Shashi Bhushan, Shri S. 
Supakar, SOO G. Viswanathan; and 
Shri Mohd. Shafi Qureshi 
with instructions to report within a 
week." 

The motion was adopted. 

16.03 lbs. 
MOTION RE: REPORT OF EDU-
CATION COMMISSION AND RE-
PORT OF COMMITTEE OF MEM-
BERS OF PARLIAMENT ON EDU-
CATION-Contd. 

MR. DEPUTY SPEAKER: The 
House will now resume further discus-

on Education (MS) 
sion on the motion regarding the Report 
of the Education Commission and the 
Repon of the Committee of Members 
of Parliament on education. Shri 
Madhok. 

SHRI BAL RAJ MADHOK (South 
Delhi) : Mr. Deputy-Speaker, Sir, I 
am glad that after all, education has 
come back after the lapse of many 
weeks. 

AN HON. MEMBER: Speak in 
Hindi. 

SHRI BAL RAJ MADHOK: I 
would like to speak. in English for the 
benefit of my friends who do not know 
Hindi. 

DR. MAITRBYEE BASU (Darjee-
ling): I had not concluded my speech 
on that day, Sir. 

. MR. DEPUTY-SPEAKER: I am 
sorry. She may continue bel' speech. 

DR. MAITRBYEE BASU: Sir, it was 
such a long time ago that you do not 
even remember that I was speaking. So, 
I may be forgiven if I forget what I 
said on that day and there is some repe-
tition. 

16.04 lbs. 

[SHlu C. K. BHATTACHAllYYA in the 
Chair.] 

First of all, I would like to say that 
the purpose of education is not to quar-
rel over the language issue, but it is to 
give the child the knowledge of life---
how life functions, what life is, the 
mysteries of life, the facts of life, etc. 
In that case, Iife-centric education is 
needed for the children. Basic educa-
tion as enunciated by Mahatma Gandhi 
has been given a son of lipservice by 
our present educators. Actually speak-
ing, I do not feel that basic education 
has been really studied by our educa-
tionists nowadays. It is not something 
which is static. It changes from time 
to time. It has to be re-interpreted, 
and the main thing is that it is a life-
centric education. Unless education is 
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life-centric it is useless. The facts of 
life, the mysteries of life, how life func-
tions, how life grows, all these things 
have to be made known to the children, 
and basic education as enunciated by 
Gandhji can do that. There is no fetish 
about it. It has to be interpreted, it has 
to be adjusted from time to time and 
according to the places where it is to 
be taught. I would like to draw the 
pointed attention of the Minister-in-
charge to this one point. 

The second point is that the present 
system of education, I am glad to men-
tion, has been criticised by the Educa-
tion Commission. They have recom-
mended neighbourhood schools and abo-
lition of public schools. I agree with 
this idea and I welcome it. Public 
schools today, as they exist, are only 
for maintaining and perpetuating the 
social stratification which is at pre&ellt 
prevalent in our country. That is what 
they aim at also. All the big people's 
children react in public schools. What-
ever bon. Members may say here, most 
of the big officers, big politicians, 
ministers and big leaders of the country 
send their children to these public 
schools to perpetuate the pre&ent social 
stratification which is completely at 
variance with the idea of socialism aa 
propounded by the ruling party. This 
is another aspect of education to which 
also I would like to draw special atten-
tion of the hon. Minister of Education 
and his Ministry. 

These are the two things on which 
I feel very strongly. I have written 
about them, I have spoken about them 
and I am glad that I have been given 
this opportunity to speak on this subject 
in this august House also. This is a 
thing which must be remembered The 
whole thing is not a materialistid one. 
The whole thing is not to be looked 
at like this, that the British masters 
forced it upon us. In this connection, 
I would like to mention that the Educa-
tion Ministry circulated a very unworthy 
booklet called Aaro Bhalo Seekha. It is 
a mean little booklet. I hang down 
my head in shame for such a booklet. 
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In this booklet it is said that English 
language was introduced in our country 
with the sole object of creating clerks. 
Whoever wrote that book had forgotten 
that the father of modern India, Raja 
Ram Mohan Roy, really introduced 
English language in this country and 
that is why the country has progressed 
so much and it became one nation. Why 
call English a foreign language? The 
language that I speak is certainly not 
the Queen's English or Shakespeare's 
English or the language of the Bible. 
The language that I speak is Indian 
English. There are only two or three 
members in this House, perhaps, who 
can claim to speak in Queen's English, 
or Shakespeare English or the authoris-
ed version English of the Bible. Most 
of us, including myself, speak a langu-
age which is Indian English, and this 
English is not a foreign language. We 
have learnt it and We do not want our-
selves to be hogged into this contro-
versy, the language controversy of 
Hindi and English, specially when it is 
related to education. That is one of 
the things I would very much like to 
mention here. 

Then, I would like to request the 
Education Minister, through you, Sir, 
to withdraw that unworthy booklet, that 
shameful booklet, which has been circu-
lated in Bengali. I believe it has been 
circulated in other languages also. I 
know about the Bengali version because 
I hail from Bengal. 

THE MINISTER OF EDUCATION 
(DR. TRIGUNA SEN): May I know 
the name of that book? 

DR. MAITREYEE BASU : Aaro 
bhalo seekha. I hope the Education 
Minister knows Bengali. 

AN HON. MEMBER: We also know 
a little of it. 

SHRI RANDHIR SINGH (Rohtak) : 
What is the English translation of that 
name? 

DR. MAITREYEE BASU : "Still 
better Education". I find that my Eng-
lish is not understood even by members. 
So, my English is Bengali English, which 
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Is not a foreign language. In the end, 
I would appeal to the House not to get 
bogged into any controversy, at least 
so far as education is concerned. 

SHRI BAL RAJ MADHOK (South 
Delhi) : Mr. Chairman, Sir, education is 
the most important constructive activity 
that the State has to undertake, because 
it is through education that we mould 
the mind of men, of those who ulti-
mately make the nation and make its 
policies. Man is the most important 
factor in all human affairs, it is the 
ultimate factor, and that which makes 
man, that is the most important and 
most constructive activity, and that is 
the role of education. 

Unfortunately, in this country, edu-
cation has come to be treated as the 
most neglected subject and it is a step-
son in this House. Nobody is giving 
any attention to it. 

When the British were here, they 
gave us a system of education which 
was not suited to our needs at all. Those 
who are conversant with Lord Macau-
lay's Minute on Education know what 
was the objective of the educational 
system they gave. Their objective was 
not to educate the people of India not 
to develop India culturally, socially or 
economically; their aim was to create a 
class of Indians who will be Indians in 
blood and colour, in bone and flesh, 
but who will be English in mind. Their 
object was to create a manasputras. 
mental slaves of the British, and also to 
create clerks to run the administration. 
To that end, Lord Cornwallis announc-
ed in 1784 that only those who know 
English will be taken into the service 
of the East India Company, and that 
way a motivation was created through 
which English came to be imposed on 
the whole country. The aim was not 
to educate the common people. It was 
argued that education will infiltrate, 
will percolate, to the lower rungs; be-
cause they were not in~sted in edu-
cating the common people '~t all. Be-
cause they were not interested in edu-
cating the common people, so the langu-
age of the country had no place in it 
and English was imposed that way. 
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Now, during the last one hundred 
years of British rule this system of 
education continued. If we look llt 
the Convocation Addresses delivered by 
eminent national leaders during that 
period, in every address this system of 
education and the retention of English 
as medium of instruction was condemn-
ed and it was stated that we should 
have education through our own langu-
ages. And if this educational system 
did not succeed completely in de~
tionalising India, the credit does not go 
to this system of education, the credit 
does not go to the Britishers, but the 
credit goes to the great Indian culture, 
the great savants of India like Rishi 
Dayanand, Lok Manya Tilak, ,Hahadev 
Govind Ranade and Aurobindo Ghosh. 
While getting the best of the Western 
Education through this system, they 
maintained their roots in India's soil and 
her great cultural past. 

It was this blend that they created 
which was able to give a new life to 
this country. But the British did suc-
ceed partially. They were able to create 
a new class also which was more Eng-
lish than Indian. Just as Lokmanya 
THak, Aurobindo Ghosh and Dr. 
Shyama Prasad Mookerjee represented 
the class which had the best of the 
West and at the same time maintained 
their roots, we had Pandit Nehru who 
was only English and nothing Indian at 
alL Therefore we had two classes. 

Now, if any good has come out of it, 
it is not because of those Indians who 
were the products of Macaulay but be-
cause of those Indians who, in spite of 
Macaulay, remained Indians and conti-
nued to have their touch with Indian 
culture and life. 

When the British were gone and India 
became free we thought that now at 
least a national system of education will 
be evolved. But, unfortunately, during 
the first 19 years of our freedom our 
education remained in the hands of 
people who were anything but Indians. 
I say it with full sense of responsibility. 
Maulana Azad might have been a great 
man but he did not know anything 
about Indian education; in that matter 
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he was .more Arab than an Indian just 
as Pandit Nehru was more English than 
an Indian. In these people's hand, 
therefore, education could not make 
progress. Those very things which were 
condemned during the British rule came 
to be praised as something noble during 
these 19 years. I am happy that for the 
first time we have an Education Minis-
ter who is a real Indian and a real edu-
cationist. He knows India; he knows 
India's cultural heritage and he knows 
what is education. Therefore for the 
first time we are evolving a national 
policy on education. 

The Kothari Commission Report is 
a big one. It was there before us for 
a long time but, I think, it was a very 
laudable decision to appoint a committee 
of Members of Parliament to go into 
it and make a considered report on it. 
1bat is what We call the national policy 
on education which we are discussing 
today. 

I wish the same course is adopted in 
other matters also. In this country we 
do not have a national foreign policy 
or a national economic policy. Policies 
are evolved by a group of people who 
really do not represent the people. In 
fact they are cut off from Indian life, 
but because somehow they manage to 
have a majority in this House and pass 
it they think that what they decide is 
a national policy. Actually, these poli-
cies are not national at all. If national 
policies are evolved in the way in which 
an attempt has been made to evolve a 
national policy on education, I think, 
many of the ills in the economic and 
other fields also could be removed. 

What does the statement on national 
policy on education that has been circu-
lated to tbe Members of Parliament, 
say? It deals with all the aspects, of 
education and clearly defines its aims. 
One is that education should aim to 
build up the nation, to create in the 
new generation a spirit of nationalism 
and patriotism so imbibe in them moral 
values and prepare them to face the 
challenge of the modem times in the 
field of scienCe and technology. It 
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must suit the new social conditions and 
economic needs of the country while 
maintaining the cultural and moral cli-
mate. It must preserve the genius for 
which India has been known all 
through the ages. 

For that purpose four main recom-
mendations have been made. One is 
that the status of the teacher should be 
improved. I do not think there can 
be any two opinions about that. In 
our country all through the ages the 
teacher has not been known for his 
riches. The brahmin, according to 
Manu Smriti may have anything but he 
should not be rich; a rich brahmin be-
comes worse than a bania. Therefore 
a teacher whose role has been that of 
a brahmin has never been a very rich 
man; he has never been given very high 
emoluments. But he enjoyed a status 
in the country. Everybody respected 
him. But during the last 20 years, be-
cause we have polluted our own moral 
values and have been talking too much 
about materialism, the teacher who is 
poorly paid has lost even that status. 
The result is that today the teacher has 
neither food nor status which could 
somewhat compensate for not having 
food. Therefore it is very important 
that the teacher must have enough to 
eat and he should enjoy a status in 
society. For that purpose a number of 
recommendations made in the report 
need to be carefully considered and 
implemented. 

In this respect, I would lay stress 
particularly on one thing and that is 
housing. We have teachers who go to 
long distances for teaching; they do not 
have any place to live there and they 
have to come back 8 or 10 miles. This 
is not fair to them, considering their 
poor emoluments. Wherever a school 
or college is made, we must see that 
the living quarters for the teachers are 
also made, so that the teacher can de-
vote his leisure to studies and his time 
is not wasted in walking long distances. 
This is a thing which is particularly 
very necessary in metropolitan towns. 

The second recommendation that we 
have made is about the reform in the 
system of examinations. The examina-
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tions that we have now are just a sort 
of machine and the real worth of the 
student can be seldom judged through 
it. If a boy can use a key effectively 
or can cram effectively, he can always 
get through very well. Therefore, this 
system needs to be improved. In this 
Report we have suggested that some 
kind of internal assessment also should 
be taken into consideration and the re-
sults should be declared on the basis of 
internal and external assessments. This 
is a recommendation which should 
be given some fair trial and I think, 
through it, we will be able to improve 
our system of assessment of the boys. 

The third recommendation that we 
have made in this Report is about neigh-
bourhood schools. We have recom-
mended in this Report that in the pri-
mary stage at least, all the boys coming 
from a particular neighbourhood or a 
particular area should go to the school 
of that area; whether they are rich or 
poor, whether one is the son of Shri-
mati Indira Gandhi or the other is the 
son of the peon of Shrimati Indira 
Gandhi, they should be able to go and 
read in one school, so that they can 
understand that Shrimati Indira Gandhi 
and her peon belong to the same coun-
try, though one was born with a silver 
spoon in his mouth and the other was 
born with an earthen spoon in his 
mouth. This is very important and this 
is also in keeping with the slogan that 
has been raised in this country so often 
but which has never been acted upon, 
the slogan of socialism. If we want to 
create a sense of unity in our younger 
people in the society, it has to be im-
bibed in their hearts first before, and 
this can be done only through educa-
tion. But unfortunately some of the 
people who talk too much about demo-
cracy and Constitution have said that it 
will go against the Fundamental Rights. 
I wonder what they mean by Funda-
mental Rights. Here is the Constitu-
tion of India and in the very Preamble, 
we have said that we, the people of 
India, solemnly resolve to secure to all 
our citizens equality of status and op-
portunity. We want the equality of 
status and opportunity. But where can 
there be equality of status and opportu-
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nity when the son of a rich man can go 
to a school where he gets a special treat-
ment and the son of a peon, a poor 
man, cannot afford to go to a better 
school? No rich man will send his son, 
no Minister will send his 800, no Secre-
tary will send his son to an ordinary 
school and, therefore, the standard of 
these schools goes on falling further. 
They say that St. Columbus School 
gives good education. Why ? It is be-
cause every parent pays handsomely; 
whenever they want donations and 
every pupil has to pay Rs. 100, or more 
as monthly tuition fee. If the rich 
people of a particular area give the 
same attention to their own Municipal 
'School or Government School, give 
donations to it and meet its needs, then 
that school can also be improved. In 
the area in which I live, namely, 
Rajendra Nagar, I find that in the early 
morning hundreds of boys get ready to 
go to far-off schools. I ask them, when 
there are so many primary schools, why 
don't they send their children there? 
They pay high fees also. I often tell 
the parents that if they spend a fractioo 
of the money that they spend on their 
wards reading in missionary and public 
schools, on the, school of the locality we 
can improve that school. That is the 
only way of doing it. If that is not 
done and if some people say that it 
will infringe on the Fundamental Rights, 
then the rich will live in Heavens and 
the poor will live in the purgatory for 
all times, and this, the people of India 
are not going to tolerate. Therefore, 
the system of neighbourhood school is 
a very commendable thing and it must 
be implemented without any further de-
lay or hesitation. 

I am happy to say that the Adminis-
tration of Delhi, which is in the hands 
of my Party, has already started act-
ing upon this principle. We have some 
good schools to which boys used to 
come from all parts of the city and, 
therefore, only good boys could get in-
to such schools and the boys who did 
not come from happy families or rich 
families in the neighbourhood could not 
get admission in those schools. Now 
we have laid down that the schools must 
give preference to the boys of neighbour-
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hood and only when boys from the 
neighbourhood are not available, should 
they admit boys from distant areas. The 
resnlt is that the boys of poor families 
with lesser marks can also go to better 
schools and improve their qualification. 
We have tried this system in Delhi and 
it can be tried in all the cities. This is 
a problem mainly of cities and I see 
no reason why this should not be tried 
in all other cities as well. 

I can understand the opposition of 
men like Shri Anthony because fO£ 
them it is a commercial proposition. 
They run schools in which rich boys 
come and pay high fees. If neighbour-
hood school system comes into being, 
their business will not run. It is none 
of our business to see that the business 
of some people is run properly, at the 
cost of the community as a whole and 
at the cost of the future of our youn-
ger generation. Therefore, I think we 
should not pay any attention to the 
argument tbat Shri Anthony put forth 
the other day. . 

Sir, the most important recommenda-
tion of this Commission has been that 
we should switch on to the regional 
languages as media of instruction. I 
say, Sir, it r.; the most unexceptionable 
thing that the world allover has adopt-
ed. I am a teacher of long standing 
and I know that we cannot educate our 
children through a foreign language, like 
English, which is perhaps the most 
ticklish of them. There was a time 
when we had a few students in the col-
leges and schools, we had teachers who 
had been foreign-trained and who could 
impart better instruction in English. 
Now, when we haVe mass education, the 
standard of teaching English is falling 
very very fast. You look at the results 
of any school or college in Delhi. You 
will find that most of our boys fail in 
English. Even though as many as 18 
periods a week aTe provided for instruc-
tinn in Englr.;h and only 6 periods for 
Hindi. If these 18 periods are not im-
posed on them and they are distributed 
to the study of Hindi and other subjects 
I think, our boys will do much better. 
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Sir, I have gone allover the world 
and I have discussed the question of 
Indian students with the leading edu-
cationists in other countries and I find 
that Indian students are second to none 
in intelligence, rather, they are better. I 
was glad to see them doing very well. 
But why are they not able to make any 
original research? The simple reason is 
that no real genius can flower through 
a foreign language. If this imposition 
of English goes, then you will see that 
the Indian boys will make a mark in all 
fields. Look at the original papers that 
are published every year. The share of 
India is not even I % of the original 
papers in the scientific subjects that are 
published. The reason is not that the 
Indian boys are less intelligent, but be-
cause they cannot do that original re-
search in a foreign language. The mo-
ment you switch on to Indian languages, 
all these things will go. 

My friends in the DMK and others 
are unhappy over this switch over and 
they want that English in any case 
should continue. My appeal to them 
would be that English is neither their 
language nor my language. It is a 
foreign language. English was imposed 
on this country by our colonial rulers. 

MR. CHAIRMAN: The hon'ble 
Member might conclude now. 

SHRI BAL RAJ MADHOK I am 
concluding, Sir. 

I know there are difficulties in the 
South. They cannot switch on to Hindi 
immediately, but they can switch on to 
Tamil and Telugu immediately. 

AN HON. MEMBER 
ing that. 

We are do-

SHRI BAL RAJ MADHOK: We do 
not want that Hindi should be imposed 
on any State. 

AN HON. MEMBER : Thank you. 
SHRI BAL RAJ MADHOK: Let 

people study in their own language and 
if they feel the motivation, let them 
read Hindi as well. I hope they will 
read Hindi. In any case I would make 
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an appeal to them: 
English on others who 
and are suffering for it'. 

'Don't impose 
are sick of it 

The Language Bill that will be com· 
ing before the Parliament soon seeks to 
impose English on others. 

AN HON. MEMBER: No, no. 

SHRI BAL RAJ MADHOK: I would 
submit : let us adopt a rational and 
national approach. Let us impose 
neither Hindi nor English on anybody. 
Let us make provision for teaching of 
both Hindi and English and let there be 
no compulsion about the knowledge of 
Hindi and English for entry into Go-
vernment service. Anyone who wants 
to enter Government services should 
know either English or Hindi, preferably 
both. And if we do that, I think, in 
course of time, the Indian genius will 
automatically evolve a system in which 
all these difficulties which we find at 
the moment can be removed. 

Some difficulties are bound to come 
up when we switch on to regional langu-
ages. To meet them we have suggested 
that there should be a common diction-
ary of technical terms and such techni-
cal terms should be drawn from all the 
Indian languages and whenever text-
books are prepared in Tamil, Kashmiri 
or Bengali or any other language the 
technical terms should be the same. Se-
condly, we have suggested that the 
Central Government should open Cen-
tral Schools and Colleges in which edu-
cation should be given through English 
and Hindi so that the people serving 
in the Armed forces and other Services 
who are transferable from one place to 
another, do not find any difficulty in 
educating their children. Thirdly, we 
have said that in the institutions of 
higher education like the Central Insti-
tute of Education or Central Institute 
of Medical Sciences here in Delhi or 
elsewhere, the medium should continue 
to be for some time Hindi and English. 
Fourthly, we have suggested that even 
in the matter of admission into public 
Services, we should have these languages 
as the media of examination so that no-
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body suffers because of this change-
over. if these precautionary measures are 
taken I do not think that switch over 
to Hindi or the regional languages will 
pose any danger to Indian unity. In 
fact, those who think that Indian unity 
has been there because of English are 
sadly mistaken. It is not English which 
unites India. It is geography that unites 
India. It is our great culture which 
unites India. India was one when there 
was no English. We always have had a 
lingua franca. That role was played 
first by Sanskrit and then by Pali and 
Prakrit for some time, and that role 
has been played for the last few hund-
red years by Hindi. Hindi is the lingua 
franca of our coUntry. I am not saying 
so in a partisan spirit. In fact, my 
mother-tongue is not Hindi but }>un-
jabi. In fact, I have as much COID-
plaint against the Hindi enthusiastic as 
my other friends. An important thing to 
note is that the khad; boli Hindi which 
we have adopted as the official langu-
age is not spoken in any part of the 
country except perhaps Delhi and the 
nearby areas. Therefore, those who 
think that the adoption of Hindi will 
give advantage to people of certain areas 
are mistaken; it would not give any ad-
vantage to me, nor would it give any 
advantage to any people from the other 
so-called Hindi States. 

Therefore, in the matter of the 
change-over to the regional languages as 
the media of instruction, I think the 
recommendations of this col1ulllss1oD 
must be accepted by all without any re-
servations or fears. 

Now, I would like to say a few 
words about the UGC, whose report 
also we are considering. So far, it has 
played the role only of doling out 
grants-in-aid to different universities. 

MR. CHAIRMAN: That may be 
discussed when the UGC report is taken 
up for consideration. 

. SHRI BAL RAJ MADHOK: That 
is part of this discussion. We are dis-
cussing the DGC report also. 
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MR. CHAIRMAN: He should tTY 
to conclude now because there are many 
others very anxious to speak. 

SHRI BAL RAJ MADHOK: I want 
to give just a few suggestions. 

MR. CHAIRMAN: There are 
others who are more anxious to give 
their suggestions and they have also got 
to be accommodated. 

SHRI BAL RAJ MADHOK: I have 
not exhausted the time allotted to me 
yet. 

MR. CHAIRMAN: He has exhaus-
ted it already. . 

SHRI BAL RAJ MADHOK : I shall 
just give my suggestions. Firstly, we 
should cut down expenses on buildings. 
We are spending too much on buildings 
now, and we can have simpler build-
ings instead. 

Secondly, we should scrap the system 
of preceptorials. The preceptorial sys-
tem which has been introduced in 
some universities and colleges is just 
a waste of time and money. That money 
oould be diverted for opening more 
colleges. 

My third suggestion is that we should 
not go on multiplying autonomous insti-
tutions. For example, in Delhi we 
have the School of International Stu-
dies which has the status of a university; 
then, we have the Jamia Milia which 
bas again the status of a university; 
then, we have the Institute of Humani· 
ties at Simla which enjoys an autono-
mous status. Why should we have so 
many 'autonomous bodies? We are 
going to open the Nehru University in 
Delhi. All these institutions should be-
come part of the Nehru University, and 
that way not only money can be saved 
but proper co-ordination of their acti-
vities can also be ensured. 

Then, new universities should be 
opened only in those areas where there 
are special situations which warrant 
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such a step. For example, in the bill 
areas of Himachal Pradesh and U.P. 
we need a separate university. Then, 
there is a suggestion for the opening 
of Dayanand University at Ajmer. 
Ajmer is a very big educational centre 
which has been neglected aU these yean 
by the Rajasthan Government. So, we 
should haVe a university at Ajmer. 

Lastly, I would suggest that Govern-
ment should cut down the expenditure 
on and intake of engineering colleges 
so long 'as they cannot provide employ-
ment to the engineers coming out of 
the existing colleges and institutions. 

In conclusion, I would say that we 
should set up a permanent committee 
of Members of Parliament who will 
supervise the working and implement-
ation of this national policy on edu-
cation. It sbould not be a policy which 
will lie only in the archives, but it 
should be a policy which will be work· 
ed, and, therefore, I suggest that for 
supervising its :proper implementation, 
a permanent committee of Members of 
Parliament should be set up. 

SHRI H. N. MUKERJEE (Calcutta, 
North East): We have procrastinated 
a long time over the Education Com-
mission's report, and the report of the 
Committee of Members of Parliament 
in regard to educational policy has also 
been buffeted about, and our friend the 
Minister, for the crime which he is 
supposed to have committed of tTYing 
at long last to introduce some abso-
lutely essential changes in our elucatio-
nal system, has particularly been buffet. 
ed about. He has had to appear rather 
apologetic to fellow academicians for 
no fault of his own except that he was 
trying to do something very important 
and so long neglected in the realm of 
education. It all shows how in the 
government family, education is still the 
Cinderella. But as in the fable Cinde-
rella turns out to be a queen, I do hope 
that some sense dawns on people in 
authority. and the importance of edu-
cation, underlined by my hon. friend. 
Shri Madhok, is really recognised. 
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It is a pity we are having this dis-
cussh:>n in driblets and the integrated 
~'m~s;lhere in which only such ques-
,ions can be discussed is not there. It 
is a pity also that dark clouds seem to 
be in the atmosphere over the Official 
Languages Bill which we are going to 
discuss tomorrow, and the reflections of 
that darkness might be coming also in 
so far as this particular discussion is 
concerned. But it is about time that 
we put first things first and here Gov-
ernment is committed through the 
mouth of the Education in regard to 
an education policy, and particularly in 
regard to the question of the medium 
of instruction at every stage of our 
educational structure. 

. Even th:>ugh it might rather look like 
lIa ~tering ourselves, I would take the 
liberty of saying that the Committee of 
Members of Parliament, assisted very 
notably by the Minister himself and his 
staff, have produced a document which 
has not received the allention which it 
deserved from the country, and certain. 
suggestions which . were put forward 
h.ave been clou~ over by :ill kinds of 
irrelevant arguments put out in certain 
quarters. I am afraid we cannot recti-
fy the position which exists in our 
c:>untry today, but I do hope that some 
at least of the recommendations of the 
Education Commission and of the Com-
mittee of Members of Parliament in re-
ga:d thereto would be salvaged, and 
at least in regard to some basic matters 
like the medium of instruction Govern-
ment would go forward without any 
delay. 

Shri Madhokhas referred to the 
question of the neighbourhood schools, 
whicb almost all of us supported in. 
the Committee of MPs. I have heard 
it said-and one of the notes of dis-
sents. points out-that sometimes in 
the. hope of something better what is 
already good is destroyed and the pro-
mised better does not ultimately mate>-
rialise. None. of us claims that the 
very special schools which are run by 
very special people are not good insti-
tutions as far as they go. But we know 
at the same time that the}rare not part 
of our country. There is no getting 
L92LSS/67~ 
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a way from it that these very special 
schools have created a hierarchy in 
our society which has got to be broken. 
We have got to realise that these spe-
cial schools have many points which 
surely are admirable, which should be 
followed in other similar institutions. 
But to go on with these special. schools 
functioning in a privileged atmosphere 
is something which will bring no good 
to the country. And when we are told 
that the very fine system of education 
which prevails in these wonderful Eng-
lish medium schools is something which 
we should all adopt, I would like to 
apply a simple criterion. Who and 
what are· the people and the achieve-
ments about which we are proud in this 
country? Our . writeIll. our artists.. our· 
thinkers, our philosophers, our scien-
tists--how many of them have yet been 
produced by these English medium 
schools? Rabindranath Tagore Dever 
went to any school whatever. Did 
Jagdish Chandra Bose, Prafulla Chandra· 
Ray and Chandrasekhar VeDltataraman· 
ever go to these English medium 
schools? They never did. Did Sarat 
Chandra Chatterjee. go to an English 
medium school? Did Subramanya 
Bharati in TamiInad go to an English 
medium school? Did Shri Sri in 
Andhra go to an English medium 
school? Did Vallathol in Kerala go 
to an English medium sclr.lol? Did 
Amarendranath Tagore, . Nandlal Bose, 
lamini Roy, Abdur Rehman Chugtai, 
Venkatappa and so many other artists 

,go to English medium schools? Who 
are the people we are proud of? Did 
Ram Mohan Roy go to an English 
medium school? He learnt English 
when he was over 30 years of age. Who 
are we proud of ? Our people, 
the real people who matter, went to 
ordinary, CO!l!lllon schools. It was 
only the elect who sent their children to 
English medium schools. 

I know it is sometilDeS said that most 
of the people who talk against English 
medium schools themselves went to 
BngIi$h medium schools. I do not want 
to talk about myself, but just in order 
to put the matter straight, I went to a 
Bengali school, !be Taltola School. The 
very name sounds absolutely disrepu-
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table to many aristocratic ears. My 
children, all my brothers and sisters 
have gone to that kind of school. 

It is not true to claim that these 
English medium schools have contribut-
ed to the greatness of our country. They 
may have produced a few people, enn-
nent in certain spheres, no doubt about 
it. Today, when things are becom-
ing somewhat cosmopolitan, when 
technological education can perhaps be 
imparted in a cosmopolitan atmosphere, 
may be they would be producing some 
good alumni but, as a matter of fact, 
these English medium schools have 
made hardly any contribution as far as 
our country is concerned. 

Lok Manya Tilak, Swami Dayanand, 
Mahadev Govinda Ranade, name any-
body you like, they never went to that 
kind of school. Arobindo Ghosh was 
educated in English, but he went over 
to another kind of existence altogether, 
Those are the people of whom we are 
proud. 

Why do We talk about these wonder-
ful institutions which we must cherish 
like the apple of our eye? Because 
without them we cannot go ahead in to-
day's world. That is not true. Why 
do we keep up this hierarchy? Why 
should it be possible for rich people to 
send their children to schools which 
have equipment which can be acquired 
at a lot of expense? Why do you deny 
the other schools this advantage which 
these very special schools are getting? 
Therefore, it is time we make tum. I 
do not say abolish those institutions al-
together. I say make the facilities avail-
able in those institutions accessible to 
the generality of our people and make 
a beginning. That is why I say, do not 
abolish them, 'and the committee does 
not say abolish them, but utilise them, 
and, keeping in mind the rights of 
minorities, whether it is the Anglo-
In.dian minority, or the Muslim minority 
operating somewhere with Urdu as its 
own language, keeping in mind the 
rights of minorities in regard especially 
to their own kind of schools, let us 
have allover the country neighbourhood 
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schools open to everybody in the land, 
whether, as Mr. Madhok pointed, it 
is the child of the Prime Minister or 
the child of a peon who works in the 
office of the Prime Minister-a very 
important thing which we have got to 
do. 

We have rererred also to teachers and 
pupils and their problems. I have no 
time to rerer to them now. They are 
more or less known. We are always 
talking about them. 

Then there is the important matter 
of the medium of instruction. When 
at long last, shall we try to make our 
education a pan of our lire? How is 
it that even today the Minister has to 
go to the Vice-Chancellors' Conference 
and plead with them: for God's sake 
let us have our own languages as the 
medium of instruction. Is it not our 
desire to unite our language with our 
thought, and our education with our 
life ? And if that is so, we can only 
do it on the basis of our own languages. 

The Education Commission reported 
quite some time ago, and the Education 
Panel of the Planning Commission met 
under the chairmanship of my good 
friend Dr. V. K. R. V. Rao more than 
a year ago. At that point of time, the 
academicians of our country were 
agreeable to the idea of a switch.over, 
the medium of instruction being our 
own languages. But then, when they 
found that the going was not too tough 
for them, they came out of their lair 
and they began shouting for English, 
against our own Indian languages. Why 
should this kind of thing happen? 

And if these people want the views 
of foreigners, here is an article contri-
buted to the Statesman, a very sensible 
article, by Dr. V. V. John, on the 11th 
September, where he has quoted Sir 
Michael Sadler and a more recent per-
son, Sir Eric Ashby, who have com-
mented on the price we have paid in 
self-confidence and the quality of our 
life by learning everything through a 
language that is not our own, that we 
have at best used English for receiving 
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knowledge. it has not served us as a 
tool for thinking and for generating 
knowledge. 

So. it shames us to find out. and we 
realise it in every bone of our being, 
that we have become a secondary. a de-
rivative and W1'Original people. bt:-
cause through the medium of 
a foreign language, because so 
much of our spiritual energies are 
expe.nded in the acquisition of a 
foreign language which is alien in every 
.sense of the term. I know I am twitted 
sometimes becauSe I can talk English 
somewh'at quickly but I know English 
well enough to know that We cannot 
learn English well enough. and I know 
it also, and that this is the realisation 
of everybody-that howsoever well we 
might learn the foreign language. we 
cannot express our deepest thoughts. 
our deepest imaginings and our deepest 
aspirations and our most creative ideas 
in that foreign language. Why should 
we continue to have this incubus? It 
is not a sentimental matter; this is a 
matter which goes right to the root of 
one's being. Why should we have this 
incubus of a foreign language? Is it be-
cause there are difficulties? Which 
matter in the world is free of difficul-
ties? Was freedom free of difficulties ? 
How did we get our freedom? We 
were told in the British days that for 
~dia I? be free is to be bristling with 
difficultIes, as far as this country was 
concerned. Difficulties are there to be 
surmounted. Of course, there would be 
difficulties. That is why we have said 
in the Committee of Members of Par-
liament that we want five years. Five 
years is the time-limit. If you want t( 
extend the time-limit you can do it on 
the basis of the experience to be gain-
ed, but plunge into the water because 
we have got to learn to swim. There-
fore. let us try to swim. 

In the meantime, there are problems-
of course there lIe problems. Accor· 
dlDg (0 our re<:ommendation. when a 
~tudent passes the graduation stage, he 
IS bou.nd to be a trilingual person. 
There IS no doubt about it. In a multi-
lingual country like India, every stu-
dent who goes in for higher education 
-.!:-92LSS(CPji67-·!O .._ __________ _ 
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is bound to be at least a trilingual per-
son. Therefore. in the interim period, 
there might he a continuation of Eng-
lish and Hindi or other Indian langu-
ages. 

16.47 HRs. 

[MR. SPEAKER in the Chair] 

envisage. a time when in the unI-
versities, lectures would be delivered in 
different languages and in English cer· 
tainly because historically speaking, 
English has got a certain position in our 
country and we can have exchange of 
professors and other people from one 
university to another to advise us; the 
students would be in a position to under-
stand the lecture; the students would 
be in a position to read all such books 
and unu.:.rstand the content of those 
books. And, as the Committee has 
suggested, and as the Education Com-
mission has repeatedly emphasised, we 
want that all our students should be 
well-up not only in a foreign langua;:c 
like English but also in many other 
languages. 

I have. quoted already from the arti-
cle by Dr. V. V. John. I will quote 
anothec small extract where he puts 
this matter in a nutshell. He says . 

"These difficulties are not un .. 
known even today. In a multilingual 
nation like ours, one need not ex-
peet easy and tidy solutions for such 
difficulties. In every State, there will 
be a minority of students whose 
mother to~e is not the regional 
language. To somlt extent, the 
three-language formula will eventuallv 
solve the difficulties of such stu'-
?e.nts. It is also to be expected tha I 
III the larger cities there will be col-
leges or sections in the same collegc 
that use different media to suit the 
multi.lingual composition of th,-
urban population. Since all student< 
will be expected to know English. 
teacl~ers who can teach only .through 
English (who may include distin-
guished foreign scholars) should i>.' 
free to use English as the medium. 
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What is now cotltemplated is bope-
fully OPt an inflexible system." 

We are not having an inflexible· s~s
tern; it could be adjusted to the CiT-
cumstance&. But we have got to oegin 
our job; we have got to plunge into 
the water. Otherwise, we shall never 
learn to swim. 

I know that cheap ridicule has been 
sought to be poured upon us by certain 
people, who say, "Your Indian IangiJ-
ages are no good." My friend ~hri 
Frank Anthony is not here. He said 
in a very sneering, superior Ian&uage, 
that our Indian languages are not .Jood 
enough and for any conceivable period 
we shall never be able to produce the 
kind of literature that we need for our 
education. 

Well, I can understand this: my hOr). 
friend Mr Anbazhagan is not he!"c. 
1ami1 is a language with a womJcrful 
past. I can understand why they are 
so devoted to this language. A/ld who 
says that a language like Tamil or 
Marathi or Bengali for that matter even 
though it is my own language, is not 
well-fitted even at this stage for the 
dissemination of knowledge? And 
who says that we shall depend only 
upon a multitudinous list of tC.\DlS'a-
tions? Why can't we go ahead to write 
our own books straightway, at leasl to 
begin the job of doinl: so? We do not 
need to translate everything, in the 
library, books in English and in other 
languages which should be !accessible 
to our students because there are tri-
lingual students at the graduate and 
post-graduate stage. Therefore, all this 
cheap sneer about our Indian lan&uages 
which are condemned for aU eternity 
to be second class or third class langu-
ages in the comity of nations has got to 
be forgotten. 

I know this matter has been discuss-
ed at great length perhaps earlier when 
I was not here, but this matter has 
hung fire for so long that some definite 
decisions have got to be taken. I ask 
Government to remember that they had 
made a commitment before the House 
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that on the 15th August-a very memo-
rable day-they were going to announce 
a national policy in regard to education. 
This Government has made a commit-
ment in this House which they" cannot 
wriggle out of, namely, in regard to the 
problem of medium of instruction, at 
every stage our own languages would 
be introduced, in the quickest possible 
time. Let this Government come for-
ward now, supported by the generality 
of Members of Parliament and the 
generality of the people of the country, 
with a national policy on education in 
regard to the medium of instruction 
and in regard to such questions as the 
neighbourhood school, the position of 
teachers and the problems of students 
and other matters which have been dis-
cussed in the repon of the Committee 
oJ Members of Parliament. 

Sir, I know the time of the House is 
very limited and therefore I would con-
clude by saying that the manner in 
~hich the Education Minister .began his 
lob, the manner in which he showed 
that he was serious about this business, 
the manner which provoked many peo-
ple of different shades to put him in 
jeopardy and put him in a very ernba-
rassing situation, that manner makes me 
rather apprehensive in regard to the 
future. But I do hope that the Gov-
ernment comes forward categorically to 
say that at least in regard to the com-
mitments made in Parliament, those 
commitments would never be dis-
regarded. 

MR. SPEAKER: I think we should 
conclude the debate today. 

THE MINISTER OF PARLIAMEN-
TARY AFFAIRS AND COMMUNI-
CATIONS (DR. RAM SUBHAG 
SI~<!H) : We will be guided by your 
opmlOn and we will agree to conclude 
the debate today. 

MR. SPEAKER: We have already 
spent a considerable time on this. The 
DMK has got 20 minutes left. Other 
panies have spoken but the Congress 
Party has some time left. 
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SHRI P. iAMAMURTI (Madurai): 
We have not spoken at all. 

MR. SPEAKER : The Minister needs 
at least half an hour for reply. If ~e 
Congress Party agree to forego Its 
time, I will call one or two more mem-
bers from the opposition and then the 
minister will reply at 5.30. 

on EdllCDtlon (MS) 
nothing happened to change the edu-
cational system to make it suitable for 
Indian economic and social conditions. 
this is because there was no enthusiasm 
and effort on the part of the leaders, 
administrators and educationists to imp-
lement the suggestions. In this con-
nection, I am sorry to say that even if 
we appoint hundreds of commissions, 
publish hundreds of reports and spend 
crores of public money to study the edu-

SHRI BAL RAJ MADHOK: What cational problem we shall not be able 
about the half-hour discussion? to achieve a suitable educational system 

unless we have enthusiasm and sustain-
MR. SPEAKER: That will be taken cd effort to implement the good ideas. 

up at 6 and concluded at 6.30. 

I am just suggesting this for the sake 
of convenience. We have been dis-
cussing this for 12 hours. 

MR. RAMAMURTI: He may conc-
lude in 10 minutes. 

SHRI P. RAMAMURTI: In that 
case, I will forego this opportunity pro-
vided you give me 'a little more than 
our scheduled time on the other Bill 
which is coming uP. 

MR. SPEAKER: All right. The 
same subject is coming up in the shape 
of a Bill. Hon. members will have 
another chance. 

SHRI S. D. SOMASUNDARAM 
(Thanjavur): Sir, during the past 70 
or 80 years, a number of committees 
and commissions were appointed to sug-
gest means of improving the education-
al system. Mter independence, there 
was a commission under the chairman-
ship of our ex-President, Dr Radha-
krishnan to study university education. 
After that, there was one commission 
under the chairmanship of Dr. A. 
Lakshmanaswami Mudaliar to study the. 
subject of secondary education. Now 
we have the report of the Education 
Commission headed by Prof. D. S. Ko-
thari and of the Committee of the Mem-
bers of Parliament on Education. Thus 
we had Commission after Commission 
on education; we received report after 
report on education. These reports 
_ full of good ideas and suggeations. 
In spite of the expert suggeations, 

Mr. Speaker, now let me draw your 
attention to some of the drawbacks of 
the Education Commission's Report. I 
submit for a careful consideration of 
tlie House that we are expanding the 
educational facilities, particularly at 
college and university level, without 
taking care to assess the impact of edu-
cation on the economy and society. It 
is my firm belief that the resources are 
misallocated and as a consequence we 
are facing a crisis in education, namely, 
mass-scale educated unemployment, 
thrcat to law and order and potential 
threat to the peace of tlie society. This 
is not only uneconomical from the 
society. This is not only uneconomical 
society's point of view but also misery 
from the individual's point of view. 

Let me try to substantiate the hypo-
thesis that the resources are misallocat-
ed. I shall do so from three different 
angies: (1 ) by analysing the CIosts 
and benefits of education at different 
levels, (2) by analysing the estimates of 
manpower required for the economy's 
fmther pattern of development, and (3) 
by comparing our educational achieve-
ment and effOrt with other countries. 

We can estimate the costs and bene-
fits of education from two different 
angles. First we can look at these costs 
and benefits from the point of view of 
the society and second from the point 
of view of the individuals. I am con-
cemed with them from the society's 
point of view. From the point of view 
of the society, the expenditure data pro-
vided in the official publication Bra 
under<atimates. They do not include 
the costs of all the resources that are 
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employed in the educational seeton in 
a year. If We include all the resources 
-namely, books, stationery, travel 
etc., rent and depreciations of the physi-
cal assets like building, equipment etc., 
and the income foregone by the mature 
students-the costs of education. may 
lie more than doubled. The measure-
melit of social benefits of education ~ 
still crude and, of course, it should be 
used with care. The exceSs of earn-
ings of educalied persons over the earn-
ings of uneducated persons are treated 
as the benefits of education. By com-
pating the costs and resultant benefits, 
namely the excess of earplnlS, we can 
calculate the rates of returns to invest-
menl in education. One of such studies 
in India indicates that the rates of 
retul n to education are not quite profit-
able when compared with rates of re-
turn 10 physical capital. The rates of 
return to investment in different levels 
of education are as follows: primary 
education 17 per cent, middle school 
educatiO'll 12 per cent, high school edu-
cation 10 per cent, bachelor degree edu-
cation 7 per cent and engineering edu-
cation 10 per cent. The estimates of 
rate of return to physical capital work-
ed out varies from 11 per cent to 19 
per cent. Except elementary education, 
the rates of return to education are low-
er than those to physical capital. Eco-
nomic; rationality suggests that we 
should attach more importance to physi-
cal capital formation, and within the 
edu("alional sector to primary education. 

17 HRs. 
The Report of the Commission right-

ly suggests that education after elemen-
tary stage should be linked with man-
power needs of the future economic 
development. The pattern of education 
should be determined primarily by the 
manpower requirements of the ~ 
nomy. In this qualitative _ it is a 
success and let me congratulate the 
Members of the Commission, for this. 
But how far has the Commission suc-
ceeded in implementing the recommen-
dations? I am afraid that it bas failed 
miserably here. The method it adopted 
~o work out the future manpower needs 
IS extrtmlely CIlIde and the assumptions 
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are quite unrealistic. The starting point 
of the project: work is 1961 Census ana-
lysis of labour force and National Sam-
ple Survey Reports. Implicitly it 
assumes that in 1961 the educated 
labour force is fully employed and that 
their education and training are optio-
nally used for the social and economic 
development of the nation. This is far 
from the reality. We see around us 
that M.A.s and M.Sc.s are employed 
as lower division clerks and assistants, 
for which education upto matriculation 
or intermediate is enough. Many of 
the engineers are dOing the routine 
work which can easily be done by dip-
loma-holders. There, is under-employ-
ment to a great extent. I said that 
M.A.s are employed as lower division 
clerks. What is it due to? Is it be-
cause we are producing graduates in 
exCE!iS of the demands? Is it because 
the quality of graduate and post-gradu-
ate education has gone down that the 
education imparted to them is just 
enough to make them lower division 
clerks ? I would prefer to attribute 
this present sorry and wasteful state of 
affairs to over supply and lack of de-
mand. Even doctors and engineers are 
reported to be in live register of t h ' 
employment exchanges. Doctors and 
engineers are trained for particular pro-
~essions. The fact that We are produc-
mg more educated persons of all types 
than what the economy could absorb. 

One can argue' that people demand 
more of higher education and in a de-
mocracy the government should pro-
vide the facilities to fulfil the people's 
demand. I do not deny that the peo-
ple's demand should not be denied. But 
I should like to emphasise that those 
who want to have more education 
should pay for it. At the same time, 
we should see that the poor and intelli-
gent students should not be denied 
chance of higher education on account 
of financial difficulties. 

More attention should be given to 
expand and improve the education. at 
',elementary stage. The Constitution 
directs that .free and compulsory edu-

,cation should be provided to all child-
ren up to the aae of 14. The aim 
should have been achieved within ten 
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year5 after the Constitution came into 
force. But I am sorry to say that even 
20 years after independence we ~re f~ 
behind the objective. This, I think, IS 
mainly due to the neglect of d~tary 
education and too much emphasIS on 
higher education. 

The Parliamentary Committee Repo~ 
states that "India has a special responsI-
bility for the promotion of Sanskrit". ~t 
has not given. any reason why Sansknt 
study should be promoted. Probabl~, 
they might have assumed that San~lt 
is a source language for understandmg 
India's ancient culture and civilization. 
If this is the reason, Tamil has more 
powerful claims for special study be-
cause Tamil is an equally, if not more, 
ancient language. In addition to that, 
Tamil is a living language whereas 
Sanskrit is a dead language. Tamil is 
a source language for understanding 
ancient and present culture and civiliz-
ation. So, the Central Government 
should give special attention for pro-
moting Tamil. 

According'to the Report of the 
Parliamentary Committee: 

"However, it is desirable that a 
pupil should, before he completes his 
school education, acquire some know-
ledge of three languages-regional 
language/mother tongue, Hindi, and 
English or any other language." 

According to the statement, the stu-
dent from Hindi region will learn only 
two languages--one mother tongue, 
that is, Hindi and the other English-
but in the case of the n.on-Hindi stu-
dents, they will have to learn three 
languages. This is discrimination 
against the non-Hindi students. When 
there is such discrimination, how can 
we expect national integration? On 
the other hand, it will lead to national 
disintegration. 

There is one State in our country 
which is law abiding and peace loving. 
It is the State of Tamil Nad. It cannot 
be denied. But in 1965 the entire State 
wu boiling with emotion. There wu 
violence also. It was condemned by all, 

on Educallon (MS) 
But all of us were able to sympathise 
with the anti-Hindi agitation of 1965. 

It is not as if we are against Hindi 
as a language. But I am proud to say 
that we are against Hindi being made 
the sole official language. My Party, 
the OMK, retIected the views of the 
people, when it decided to stage a black 
flag demonstration when Nehru visited 
Madras in 1960. Everyone of the 
OMK is an admirer of NehnJ for his 
scholarship and democratic outlook. It 
was because of that, we, the OMK, 
decided to wa~ the black tIag in front 
of him, so that he would know the feel-
ings of the people of Tamil Nad over 
the language issue. When. it did not 
produce the desired effect, the OMK 
Party organised anti-Hindi Conference 
at Kodambakkam, Madras and decided 
on waving black tIag demonstration in 
front of President of the Union. 

Realising how strong the people of 
Tamil Nad felt over the language issue, 
the late Prime Minister Nehru gave an 
assurance that Hindi will not be the 
sole official language and English will 
also contin.ue to be the official language 
until the non-Hindi people desired a 
change. But, unfortlmately, the nex:t 
Prime Minister Shri La! Bahadur Shastri 
did not care to carry out the assurance 
of Pandit Nehru. Unfortunately, Jan-
uary 26, 1965 was declared as the day 
on which Hindi wu to have become 
the sole offic:ia1 language. The OMK 
and the student community of non-
Hindi States warned the Centre of its 
negligence in carrying out the assur-
ance. 

The students of Tamil Nad formed 
an Action Council and began demons-
trating to the distant Delhi that they 
shall not be satisfied until the assur-
ances were given in. the form of a c0ns-
titutional amendment. The DMK also 
announced that it would mourn the day 
when Hindi would be made the sole 
official language. The leaders were all 
arrested. The peace-loving and law-
abiding people were prepared to sa~ 
fice. Many commited self-immolation. 
Oelhi Sensed the danser and 8eDt 
Shrimati Indira Gandhi to Madras. She 



5165 Report of DECEMBEJI. 6, 1967 Education Comm. 5166 
and MP,. Comm. 

[Shri S. D. Somasundaram] 
went to Madras and came back to Delhi 
and said that the language policy needs 
re-thinking. 

Sir, I conclude my speech with a 
quotation from the speech of our proud 
Chief Minister, Shri C. N. Annadurai, 
on the floor of the Assembly on the 
29th of the last month. He stressed 
three aspects of the language issue and 
said :-

"In a multi-lingual country like 
India it was not possible to make any 
one language the link language for 
the whole nation. Secondly, it 
would be unjust and unfair to non-
Hindi speaking people to elevate 
Hindi to the status of the sole link 
language. Thirdly, they were al-
ready Eaving a common language, 
English, which did not exclusively be-
long to anyone section of the people 
and was eminently suited to become 
a link language." 

MR. SPEAKER: I would like to 
ask Mr. Amiyanath Bose whether he 
would like to speak: for five or ten 
minutes now on this Motion or on the 
other Bill which is cOming up tomorrow. 
On both the occasions, he may not get 
a chance. The otber Bill is coming up 
tomorrow. I would suggest that it will 
be useful for him to take a chance to-
morrow because that is a more purpose~ 
ful and a regular Bill. Therefore, I 
would suggest to him that it will be in 
the interest of his own convenience and 
usefulness to take a chance tomorrow 
when the other Bill is coming up. 

SHRI AMIYANATH BOSE (Aram-
bagh): I am entirely in your hands 
Sir. ' 

MR. SPEAKER: 
chance tomorrow. 

He can take his 

SHRI AMIYANATH BOSE: Yes. 

MR. SPEAKER: The Education 
Minister". 

THE MIINISI'ER OF EDUCATION 
(DR. TRIGUNA SEN): I am grate-
ful to the hon. members who have 
participated in the present discussion on 
the Reports 01. the Education Commis-

on Education (MS) 

sion and of the Committee of Mem-
bers of Parliament on Education. I can 
assure all of them that the Government 
will earnestly examine their support as 
well as their criticisms of the recom-
mendations of the Reports. This will 
be of immense use for us in arriving at 
a final decision. One of the major re-
commendations of the Commission is : 

"The Govemment of India should 
issue a statement on the national 
policy on education which should 
provide guidance to the State Gov-
ernments and local authorities in pre-
paring and implementing educational 
plans in their areas." 

The State Governments were all in 
favour of this recommendation and the 
Government of India decided to give 
the widest possible opportunity to all 
concerned to express their views and 
opinions and after examining them 
critically, to issue a comprehensive state-
ment on the national policy on edu-
cation. 

Ever since the submission of the Re-
port of the Education Commission to 
the Government, in June 1966, its re-
comme.n.dations have raised a sustained, 
nation-wide debate on all important 
problems of educational reconstruction. 
The Report has been discussed in the 
Press, public platforms, universities and 
teachers' organisations. It was discuss-
ed with the State Governments in a 
Conference of State Education Minis-
ters in April last. The Committee of 
Members ;of Parliament representing 
all important political parties in the 
country discussed it and submitted its 
Report them>n in July, 1967. The 
Central Advisory Board of Education 
discussed it in August; the Vice-Chan-
ceDors discussed it in September, the 
Rajya Sabha discussed it in its last 
session and we have just concluded the 
discussion in the Lok Sabha. 

It is true that some of these discus-
sions have been heated and controver-
sial, but I welcome the churning of 
ideas to which it has led. It will en-
able UlI, the Government, to start a fresh 
and vigorous programme of educational 
reconstrllCtioIl, more closely oriented to 
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the realities of the situation and the 
needs and aspiration of the people. 

I must deal with two specific iisuc& 
that have been raised in this context. 
The first is the point raised by Mr. 
Masani and Mr. Anthony that the Re-
port of the Commission should not 
have been referred to a Committee of 
Members of Parliament. I am afraid, 1 
cannot sbare this view. In a modern 
developing society, indeed in any 
society, developed or develOping, the 
proper conduct and organisation of edu-
cation is impossible today without 
political decisions of one kind or an-
other on fundamental educational issues. 
li I referred the report of the Commis-
sion to the Committee of M.Ps., Sir, it 
is because I believe in democracy. and 
because I wanted the full support of 
Parliament in implementing the recom-
mendations of the Commission. III 
any case, if this is the advice they had 
in view, they should have tendered it 
at the time when this Committee was 
being set up. After having sent their 
representatives to work on the Commit-
tee, Sir, it is grossly unfair to raise the 
issue at this late stage. Sir, I wonder if 
they would have adopted the same atti-
tude if the report had been more to 
their liking. 

Sir, regarding the second point raised 
J:oy Mr. Masani and Mr. Viswanathan 
who objected to the present discussions 
in Parliament and to the issuing of a 
statement on National Policy 0110 Edu-
cation on the ground that Education is 
a State subject, I humbly beg to differ 
from them on this point also. The 
Cons.ti~l!~on vests certain important res-
ponslbililtes such as Central Universi. 
ties, Institutions of national importance 
co-ordination and maintenance of stan: 
dards of higher education in the Central 
Government. It must also perform the 
essential federal functions of clearing 
house, co-ordination, provision of stimu-
lating . but n,;,n-co-ercive leadership and 
finanCial assIStance.. Education is tbllS 
a working-partnership between the Cen-
tre and the States. This is the Ieason 
why we entertain questions, resolutions 
and discussions on educational matters 
1110 the Parliament. This is the relll'on 
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why this House has been c:ousisteDtiy 
devoting a great deal of its time 10 
educational matters. Sir, in fact, the 
one justification for the sustained inte-
rest of this House in educatiOn is that 
education is a national concern. This 
will be more so when we begin to use 
it effectively for the purposes of natio-
nal development. I have, therefore, no 
regrets for bringint" the report of the 
1:.ducation Commission before Parlia-
ment, nor do I offer any apology tor 
our decision to issue a Statement on 
the National Policy on Education. Such 
statement would guide the State Gov-
ernments, local authorities and by eiu-
eating public opinion on right lin.:s, Sir, 
I believe, will assist in the effective im-
plementation of educational pians. It 
can, to my mind, also form the basis of 
a Central aid for education and, ~It, as 
I have said earlier, the State Govern-
ments who have always to be kept in the 
very centre of picture, enthusiastically 
welcomed it the mere. 

Sir, I will not take the the time of the 
House in discussing basic issues in edu-
cation or the main recommendations of 
the Education Commission. As I have 
said earlier, there has been general 
agreement, as mentioned by Prof. 
Mukerjee and Prof. Madhok, on most 
of these problems and it is probably for 
this reason that the House has pre-
ferred not to discuss them. I sball, 
therefore, deal in some detail with the 
language problem which has figured as 
p.!:.ominently in our debate. 

Sir, It IS SO unfortunate that this 
problem has become a hump in our edu-
cational progress. But the only way 
to get over it, to my mind, is to put 
this controversy behind us, by taking 
clear and unequivocal decisions and by 
implementing them in a firm and sus-
tained manner. 

A Bill to amend the Official Langu-
ages Act has already been introduced in 
this House and will become law some 
t;me. I am sure the apprehensiOns of 
some of our friends that Hindi is sought 
to be impased on them would thus be 
put at rest. This will also ensble the 
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country to consider the proposal of 
adopting the regional languages as 
media of education at the University 
stage on merits. Let me state it cate-
gorically that we support the proposal 
purely on merits and that no one has 
any intention to use it to impose Hindi 
by back-door or for any other ulterior 
purpose. 

My hon. friend Shri M. R. Masani 
raised an issue that Parliament had no 
right to interfere with or legislate in re-
gard to the medium of instruction in 
universities. 1 humbly beg to differ 
from him. In the famous Guj'arat 
University case to which he had refer-
I ed, this issue was discussed in detail, 
and the Supreme Court held that Parlia-
ment and Parliament alone had the 
authority to legislate on the subject of 
the medium of education. It said : 

"It is true that medium of instruc-
tion is not an item in the legislative 
list. It falls within item No. 11 of 
the State List as a necessary incident 
of the power to legislate on educa-
tion. It also falls within items Nos. 
63 to 66 of the Central List. In so 
far as it is a necessary incident of 
the powers under item No. 66 of the 
Central List, it must be deemed to 
be included in that item and therefore 
excluded from item No. 11 of the 
State List. If there be Union legis-
lation in respect of co-ordination and 
determination of standards, that 
would have paramountly over State 
law by virtue of the first part of arti-
cle 256 (1). Even if that power be 
not elXercised by the Union Parlia-
ment, the relevant legislative entries 
being in an exclusive list a State law 
trenching upon the Unio~ field would 
still be invalid." 

The second. point raised by 8hri 
M. R. Masaw was that Parliament 
should not discUss the problem of medi-
u~ ~f education because it fell strictly 
v,ithm the autonomy of the universities. 
I. am myself a great believer in univer-
sIty autonomy and will yield to none in 
my support to that principle. But I 
cannot share the absolutist view of uni-

on Education (MS) 
~er~ity autonomy ~hich is implied in 
Shri M. R. Masanl's observations. The 
~versities can no longer live in an 
IVO~ tower of isolation. They have to 
prOVIde leadership in social economic 
political and cultural spher~s and th~ 
more they try to do so, the more would 
they b~ required to interpret th~ auto-
nomy m the larger context of their 
obligation and responsibilities to the 
nation. 

The Education Commission has ob-
served : 

The universities have to share their 
decisions with lay agencies orautho-
rities out side the system just as they 
have to share them with one another 
or with organisations within the uni-
v!:IISity system itself. It is parti-
cularly in such problem that issues of 
university autonomy have to be 
handled with great skill and imagi-
nation and it becomes necessary to 
develop attitudes and conventions 
which will do justice to university 
dutooomy as well as to the valid 
claims of society. 

I sub~t that language is a very im-
portant ISSue whose implications go far 
beyond education and the decisions on 
this problem will have to be the deci-
sions of the nation as a whole of which 
uuiversity system only forms a part. In 
other words, universities will have to 
respect and rise to the aspirations of 
the people, about their languages just 
as th~ nation will have to respect the 
expertence and wisdom of universities 
in organising teaching and research. In 
the recomendations of the Education 
Commission, this delicate balance bet-
~een the imperatives of a national po-
hcy and the fundamentals of university 
autonomy has ben fully maintained. 

I . now come to a discussion of the 
ments of the proposal. I have clari-
fied my stand on this SUbjeCt on seve-
ral occasions in the past. Moreover, I 
find that the proposal has received over-
whelming support from all sections of 
th~ house. Even Shr; Masani does not 
obll'Ct to the .udopti?n of regional langu-
ages as media of mstruction, his main 
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point being that the issue should be 
decided by universities and not by Gov-
ernment. Shri Anthony also does not 
object to the proposal, his only major 
point being that ;English ~bould also 
continue as associate medium of edu-
cation. I therefore do not think it 
necessary to reneanle the view of Gov-
ernment in any great detail once again. 
I shall make only a few general obser-
vations. 

The proposal to adopt regional langu-
ages as media of education is based on 
irrefutable grounds. I am fully con-
vinced that this is a change in the right 
direction and has to be welcomed. 
There are well-known academically ir-
refutable grounds for the adoption of 
regional languages as the media of edu-
cation. It has also the support of all 
great national leaders like Tagore, 
Gandhiji and Rajaji. I cannot resist 
the temptation of quoting from Rajaji's 
address, perhaps for the benefit of my 
hon. frienQs of the ~watantra Party. 
Addressing the Convocation of Osmania 
University, Rajaji said : 

"Osmania University is unique in 
all India in that the imparting of the 
highest scientific education as well as 
:he. teaching of the humanities is done 
here through an Indian language, the 
rich joint product of Muslim and 
Hindu contact. It is unique be-
cause every other University through-
out India uses the English language 
and from what one can see has no 
intention of using any other' medium 
within a measureable distance of 
time . . . I am one of those whose 
confirmed opinion is that the stu-
dent's mother tongue is the best 
and most fruitful medium of inst-
ruction ... " 

SHRI LOBO PRABHU (Udipi): 
On a point of clarification. I want to 
know from the hon. Minister if this is 
the opinion of Rajaji now? He is 
Tuisquoting. 

MR. SPEAKER: 
ing. 
L92LSS/67-J I 

He is not yield-
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DR. TRIGUNA SEN: Delivering 
the Convocation Address of Calcutta 
University on 3 Ocober 1947, Rajaji 
gave expression to similar views. He 
said: 

"I now come to the question of 
the medium of instruction. Friends, 
we have been told that the die was 
cast in favour of Bengali 27 years 
ago. This decision, though taken 27 
years ago, has not yet fully been act-
ed upon and Engmh still continues 
to be the medium of instruction 
in the University. The English lang-
uage sits on our thoughts even as 
this academic robe sits upon me. 
This robe may be bellutiful and IIllIY 
sometimes protect one against the 
weather, but it is on the whole an 
inconvenience. Just so, the English 
language may be beautiful, but it 
sits heavily on our thoughts and does 
not let them grow or move about 
fr~"Cly". 

In his own home State, delivering 
the Convocation Address of Madras 
University on 24 August 1948, Rajaji 
said: among other tbings--I would 
quote this for the benefit of my han. 
friend, Shri Lobo Prabhu. 

SHRI NATH PAl (Rajapur): I did 
not like to interrupt the hon. Minis-
ter . .. Is he yielding? 

MR. SPEAKER: If he is yielding. 
will he yield also to Shri Lobo Prabhu ? 

DR. TRIG UNA SEN: "As for 
language, it is no good trying to impose 
a medium of instruction on young peo-
ple which is not their mother tongue. 
In the past, parents preferred their chil-
dren to undergo the disadvantages of 
the English medium because, against the 
drawbacks m a foreign medium, the 
advantages in life of superficially angli-
cised culture were great. They delibe-
rately allowed their children to learn 
language through subjects, rather than 
subjects through language, because faci-
lity in the me of English language 
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helped one very largely and covered 
many defects. These advantages must 
now soon disappear, and the drawbacks 
in using the foreign medium will be mc;'re 
and more obvious as we go on. Nothing 
is gained by depriving young boys and 
girls of the advantage of the m~ther 
tongue or some language near to it." 

I hope these quotations from Rajaji 
have not unduly embarrassed my Swa-
tantra friends. 

Pandit Iawaharlal La! Nehru in a 
DOte to the AlCC in 1940, said: 

''The policy governing State edu-
cation should be that education is to 
be given in the language of the stu-
dent. In each linguistic area, edu-
cation from the primary to the uni-
versity stage will be given in. the langu-
age of the province . . . 

''The medium of instruction for 
university education will be the langu-
age of the linguistic area." 

A committee was appointed, as men-
tioned by Prof. Mukerjee, on the 
medium of instruction at the university 
stage in 1948. The Members of the, 
Committee included Dr. Tara Chand, 
Sir C. R. Reddy, Shri M. Ruthnaswamy, 
Dr. D. S. Kothari, Acharya Narendra 
Deo, Sir Shanti Swamp Bhatnagar, 
Prof. Humayun Kabir, Dr. Lakshmana. 
swami Mudaliar, Dr. Zakir Hussain and 
others. After discussion, it was re-
solved by the Committee-I quote: 

"( 1) English as the medium of 
instruction at the university stage 
should be replaced during the next 
five years by Indian languages. 

"(2) Universities should within 
this period adopt the language of the 
State or Province or Region as the 
medium of instruction and examin-
ation. After the period of five years 
(from 1948) English will cease to be 
the medium of instruction and exami-
nation." 

Azad said in Parliament, and I quote: 

"We have accepted the recommen-
dations of the University Commission 
(the Radhakrishnan Commission) 
that higher education be imparted 
through the instrumentality of the 
regional langu'age as the medium of 
instruction for some subjects or for 
all subjects. 

'We would like the medium of 
instruction to be the regional langu-
age in course of time. 

"Eventually rerigonal 
\\ould become media of 
education." 

languages 
university 

Dr. K. L. Sbrimali, the Minister of 
Eduqation, 6lUd in Rajya Sabha in 
April, 1960: 

"As for as the medium of instruc-
tion is concerned, it has been the 
policy of the Government, which I 
would only like to reiterate, that the 
regional languages should be the 
media of instruction. There can. be 
no two opinions about this matter." 

Lastly, Mr. M. C. Chagia, Minister 
of State said in the Lok Sabha in De-
cember, 1964, when Mr. Frank An-
thony was present: 

"I have been accused of having 
changed Government policy. What-
ever policy I have been enunciating 
has been the policy of Government 
and continued to be the policy of 
Government. 

"Let me enunciate what is the 
policy about the medium of instruc-
tion. The Government has agreed 
that ultimately the medium of inst-
ruction in the universities will be the 
regional languages. That must be the 
logical evolution of our policy. Once 
we introduce the mother tongue in 
the secondary schools, it must follow 
that the, best system of education 
shOuld be to impart to them edu-
cation in universities in their own 
mother tongue." 
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And I do not recollent Mr. Frank· 
Anthony having protested against it. 

Sir, Shri Frank Anthony referred to 
the report of the Emotional Integration 
Committee and in doing so, the correct 
picture was not presented. He is a very 
able member of the Bar, but I am af-
raid the Bar is unfortunately full of 
dust and it is the custom to throw dust 
on the jurors; and they tried to do the 
same thing in this House. He did not 
give a correct picture of its view-point. 
May I with your pennission quote it 
fully? It said : 

'The importance of having Indian 
languages as media of instruc-
tion from the lowest to the 
highest stage of education is a 
matter of profound importance 
for national integration. There 
is urgent need to remove the 
gulf that bas existed between 
the masses of the people and 
the intellectual elite. For cen-
turies, Indian intellectuals had 
to work in some common 
language, first Sanskrit, then 
Persian and recently, English. 
The gulf between them and 
the masses of the people has, 
therefore, persisted. Only the 
adoption of regional languages 
as media of instruction right 
up to the university level will 
help to remove tbe gulf .... 
We are not unaware of the 
practical difficulties involved 
in the switch-over to regional 
languages at the university 
level. Safeguards have to be 
devised to prevent the lower-
ing of standards. The change-
over must be preceded by pre-
paration of text-books and 
arrangements for translation 
from English and wherever 
possible, other modem world 
languages. In erder to main-
tain inter-university and inter-
State communication, special 
attention must be paid to the 
teaching of tbe link languages 
English and Hindi-when the 
change-over to regional langu-
ages is acoomplished. We 

on EdUCtltion (Ms.) 
would, however, like to point 
out that, in the name of safe-
guards, the switch-over should 
not be delayed indefinitely. It 
is unfortunate that even lifter 
fifteen years of Independence, 
the country has not progressed 
for in this direction. The time 
is overdue for breaking down 
the barriers that have existed 
for long between the intellec-
tuals and the masses." 

I would also like to point out and 
emphasize that the change-over to the 
regionaal languages as media of educa-
tion has already started. As of today, 
36 universities in the coUDtry allow a 
regional language as a medium of exam-
mination. In nearly IS universities, the 
proportion of students opting for re-
gional languages as the media for this 
level is 90 percent or more. In 17 uni-
versities, the regional languages can be 
used as media of education at the post-
graduate stage also. The process of 
change-over is being quickened by seve-
ral factors such as the keenness of the 
State Governments to effect it as early 
as possible, the adoption of regional 
languages for administrative purposes 
in the States, and the virtual breakdown 
of English as a medium of education in 
many places. This process, you will 
understand, is irreversible. 

The only unfortunate part of this pro-
cess is that this change is being brought 
about in an ad-hoc and casual manner. 
There is no plan behind it; no sizeable 
attempts to produce the necessary lite-
rature; no programme to strengthen 
simultaneously the teacliing of English 
to enable the student to have direct 
access to the growing knowledge in the 
world; no interest in orienting and re-
equipping the teachers for the new res-
ponsibilities and so on. 

The question before us is not whether 
we shall have the regional languages as 
tbe media or not. That question has al-
ready been settled. The only choice be-
fore us, to my mind, is, shall we drift 
into the cbange-over under the pressure 
of unacademic forces, without a plan, 
without adequate preparation and with-
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out the essential safeguards? Or, shall 
we take the trouble of carefully p1anning 
the change. The choice, of course, is 
obvious. We must bring about a plan-
ned change with a view to raising the 
standards of our education. This is pre-
cisely what the Government is trying to 
do. 

Of the various criticisms of this pro-
);osal, I shall try to reply to only one 
which 1 coDsider significant. It has 
been often said that the adoption of 
regional languages as media of education 
at the university stage will disintegrate 
the country. I stated in the Central 
Advisory Board of Education that if 
this policy wel'e to pose even the slight-
est threat to the unity of the country, 
[ shall be the first one to oppose it. 
Regional lllDguage or no regional langu-
age, the unity of a nation is of para-
mount importance. But I cannot share 
these fears of some of my colleagues. 
Before independence many were the 
gloomy prophets who said that this 
country will never be able to hold to-
gether once it becomes free. But we 
have held together. When the country 
was reorganised on a linguistic basis, 
again we heard similar forebodings. 
In fact, prophesies of doom have not 
died down completely as yet. But the 
manner in which the entire country 
slood up as one man agaiust the Chinese 
aggression in 1962 and again in the con-
flict with Pakistan in 1965, has clearly 
given the lie to such fears. I have no 
doubt wbatsoeVell' that our ~ty is 
strong enough to survive the change-
over to regioanl languages as media at 
the university stage. In fact, I am con-
vinced that our unity will be stronger 
for this change. 

Still the big gulf between 90 per cent 
of the masses and the 2 or 2.5 per cent 
of the English."uented intellectuals 
exists. The regiOht language, I am 
sure, will immediately bridge the gulf 
and unity in the real sense of the term 
will pervade in our national life. ~ 
realise the need for a common language 
or languages for communication bet-
ween different parts of the country. I 
also feel seriously conoerned about the 
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fissiparous tendencies that art coming 
to the surface in our country at pre-
sent. But with all humility, I submit 
it is an over-simplification of the pro-
blem to believe that a single medium 
of education at the university stage is 
the al1!lwer !o all these evils. 

AN HON MEMBER : It is one of 
the answers. 

DR. TRIGUNA SEN: A common 
language of communication does help 
national unity I believe, but it is not 
necessarily a guarantee against disunity 
and dissensions. A language can be 
used for quarrels also. If it is a power-
ful language like English, it leads to 
powerful quarrels. My own approach 
to the problem is to emphasise the con-
tent of education rather than its me-
dium for purposes of national unity. I 
fully share the view of my hon. friend, 
Shri Madhok, who said that the major 
objective of the educational system 
should be to promote national cons-
ciousness and a seDlie of national res-
ponsibility. If this were to be done and 
if we elders can set a good example to 
the younger generation by our own 
behaviour, the unity and progress of 
this country will be far stronger and 
greater even in the midst of multiple 
media of education at the university 
stage. On the other hand, if we fail 
to see these essential points and adopt 
appropriate measures, we shall be deem-
ed to disintegration in spite of the con-
tinuance of English as the sole medium 
of education at the university stage. 

I have been designated as a great re-
former as also a disruptor of national 
unity, as an idealist educator and also 
as the destroyer of good education, as 
a bold enunciator of a new educational 
policy and also as an innocent abroad 
who has been taken for a ride by the 
politicians. Sir, may I humbly subtnit 
that I seek no credit for the praise and 
I am equally undisturbed by the adverse 
comments? All my life, Sir, I have 
tried humbly to follow two principles. 
The first is that my decisions should 
be guided by my loyalty to my country, 
to education which is a powerful ins-
trument for its development and to the 
students and the younger generations 
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whQJD I love. The aecond is that I 
should practise what I am convinced 
about or I believe. In this matter also 
the same two principles have guided 
me. 

believe the adoption of regional 
languages as media of education at the 
university stage is a programme which 
will help this country greatly in expedit-
ing its development, and as one entrust-
ed with the responsibiliy of guiding 
educational policies I shall try to imple-
ment this decision. 

Another fssue which has received 
some attention and on which differ-
ences have arisen is that of neighbour-
hood schools-mentioned by Shri 
Masani and others. Here also there is 
agreement On the objectiVe that the 
social segregation wbich now takes 
place in our educational system is to 
be avoided and that common school sys-
tem of public education which will pro-
mote social cohesion and national inte-
gration has to be brought as early as 
possible. I fully support this objective. 
J believe that the social revolution we 
need can be brought about most quick-
ly through a programme of this type. 
In fact, I call it the cornerstone of an 
educational system intended to promote 
socialism. Bti differences however! 
arr.;e with regard to the manner in 
which the objective is to be attained. 
My han. friend of the Swatantra Party, 
in particular, opposed the idea of com-
pulsion put forward by the Committee 
of Members of Parliament on Educa-
tion and he would prefer to reach the 
objective by improving standards of 
common schools and a large-scale pro-
gramme of scholarships. What I would 
emphasise in this context is a unanimous 
agreement on the objective. After giv-
ing necessary goodwill and the demo-
cratic spirit of give and take, I am quite 
sure some satisfactory method for reach-
ing this objective can be devised, and it 
caD be ensured that the transition to the 
new system is so planned that in the 
process !Of change-over existing good 
schools are not only conserved but mul-
tiplied. A variety of approaches have 
been suggested. I take note of them 
and J can assure the bon. Members 
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that we will do whatever is pOSllible 
keeping these safeguards in view. 

Sir, I thank once again the hon. 
Members of this House who have given 
me the benefit of their views by parti-
cipating in the present debate. Unfor-
tunately, most of our time was taken 
by language problems although there 
was a little discussion about problems 
like economic and social status of 
teachers, student unrest, improvement 
of textbooks and a few other things. I 
wish it had been possible fur the House 
to consider these other important re-
commendations. However, I assure 
this House that the suggestions made 
by han. Members will receiVe careful 
consideration while forming the state-
ment. I thank the han. Members once 
again for their co-operation. 

MR. SPEA.KER : There are two se-
parate motions. Each motion has got 
one amendment. Shri Yasbpal Singh 
is not here but I will have to put his 
amendment to the vote of the House. 

SHRI LOBO PRABHU (Udipi) : 
Sir, I want to )Seek one clarification. 
The hon. Minister has been quoting 
from various statements. May J en-
quire from him whether it would not 
have been more expedient to rely on 
his own deductive processes instead of 
On statements tom from their context? 
With reference to Rajaji, I would like 
to asl>. the Minister one simple question. 
May I know 'whether in honesty he will 
say that Rajaji holds that regional lan-
guages should be enforced in the uni-
versities? He has, I hope, been read-
ing what Rajaji has said. If Dot, I 
shall be very glad to furnish him with 
a copy. The second thing I would like 
to ask. 

MR. SPEAKER : Not so many. 

SHRI LOBO PRABHU : I have a 
.right to get a clarification. 

MR. SPEAKER : No right He want-
ed to ask a question and I permitted 
him. 

SHRI LOBO PRABHU : Is the bon. 
Minister aware that Rajaji has changc:d 
his view just because of the tact that 
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:he very university to which he was re-
femng to, Osmania University, had 
[ailed in its experiment and given up 
teaching in Urdu medium? Another 
point of clarification is, he has been 
very easily assuming that Shri Masani 
has agreed with him about the introduc-
tion of regional languages in the uni-
versities. I wish he ' would see the 
script. The point he made was, and 
I want the Minister to answer it, that 
there should be no term fixed. The 
third question is, if the Minister is will-
ing to accept the independence and in-
tegrity of the universities, will he 
affirm in this House that the universi-
ties will take the decision and not the 
Government. I want a reply to all these 
questions. 

MR. SPEAKER : I will now take 
up the amendment. 

SHRI LOBO PRABHU : Sir, this is 
not fair. 

MR. SPEAKER: He has answered 
all the questions. 

SHRI LOBO PRABHU : He has not 
answered all the questions. Sir, you 
must respect the rights of the opposition 
parties. 

MR. SPEAKER : The Minister will 
only repeat what he has already said. 

SHRI LOBO PRABHU : I have ask-
ed three specific questions and I hope 
and expect that he will answer them. 
Let him say "Yes" or ,''No''. Sir, I 
would like you to have some considera-
tion for the views of the opposition. 

MR. SPEAKER : He has answered 
thoSe questions. 

SHRI LOBO PRABHU : He has not 
answered. These are specific questions. 

MR. SPEAKER : After all, it is left 
to the Minister. fie feels that he has 
clarified all thOSe points. 

Now, I will tak~ up the amendment 
of Shri Yashpal Singh. Though he is 
not present here, I have still to put it 
to the vote of the House, because it 
has been moved. So. I !lOW put the 

amendment of Shri Yashpal Singh to 
the vote of the HoUSe. 
The amendment was put and negatived. 

MR. SPEAKER : Now I will put the 
main motion to the vote of the House. 

The question is: 

~That this House takes note of the 
Report of the Education Commission 
1964-66, laid on the Table of the 
HoUSe on the 29th August, 1966." 

The motion was adopted. 

MR. SPEAKER: Now we will take 
up the second motion. There is an 
amendment moved by Shri Lobo 
Prabhu. I will put that amendment to 
the vote of the House. 
The amendment was \put and negorived. 

MR. SPEAKER: Now I will put the 
main motion to the vote of the House. 

The question is : 

'That this House takes note of the 
Report of the Committee of Members 
of Parliament on Education (1967) 
-National Policy on Education, laid 
on the Table of the House on the 
25th July, 1967." 

The motion was adopted. 

17'55 hrs. 
*MAHAJAN COMMISSION REPORT 

MR. SPEAKER : Now, the House 
would take up the half -an-hour discus-
sion but before beginning it may I 
point out the procedure? Every day 
I am getting into some difficulty be-
cause a number of Members want to 
PUt a question or make a speech. The 
Rules are very clear. Those who would 
like to put a question should give notice 
before 11 O'clock and if there are more 
than five Members who haVe given 
such notice and who want to participate 
in the discussion, lots will be drawn and 
the five names selected; otherwise the 
half-an-bow'. debate would become a 
one-hour or two-hour debate. 

*Half-an-Hour Discussion. 


